
 

WRITING POLICY 

‘Let all you do be done in love’ 

How we teach writing at St John Fisher School 

At St John Fisher Catholic Primary School, we aim to provide all children with exciting 

and purposeful contexts in which to become confident and enthusiastic writers. As 

writing is a life-long skill, it is an essential part of the school’s role to develop each child 

as a writer. This policy aims to ensure that there is coherence and progression within our 

teaching across the school so that children have the opportunity to consolidate and 

develop their skills as a writer.  

Text Based Planning  

Text based planning is used across Key Stage One (KS1) and Key Stage 2 (KS2) to ensure 

all children are exposed to high quality texts in which they can develop their 

understanding of the writer’s craft. Text based planning embeds grammar within the 

writing process enabling children to understand the use of grammar and use it 

appropriately within their own writing. Text based planning is carefully structured to 

ensure that children have a clear purpose and audience for writing so that they know why 

they are writing and who they are writing for. When writing, children should be given 

time to plan, draft, edit and publish their work. The text based planning document can 

be found on the shared drive and in each classes’ literacy folder. Whilst the text based 

planning document should be used by teachers to plan for progression in writing, 

objectives from each year group should be taken from the English Programme of Study 

within the National Curriculum 2014. For each text type, writing tool kits can be found 

on the shared drive. These link to the National Curriculum and highlight what skills need 

to be taught for each text type for each year group.  



Story Telling 

Story telling techniques can be embedded within text based planning to enrich the 

children’s understanding of the text and help them to write their own texts.  Strategies 

such as role play, conscience alley and hot seating etc. should be used to explore 

character’s thoughts, feelings and actions. Good speaking and listening skills are crucial 

in the development of writing. Opportunities for drama and role play, use of talk partners 

and group discussion should be planned for so that children are enabled to verbally 

rehearse their ideas for writing. Helicopter stories and poetry week are ways in which 

texts can be rehearsed orally to enable children to learn the structure of a story and 

new vocabulary.  

Handwriting  

See separate handwriting policy. 

 

Spellings, punctuation and grammar  

In Early Years and KS1, spellings are taught through daily phonics sessions. Common 

exception words are sent home at the beginning of each year for the children to practise 

reading and then spelling. Spellings are sent home weekly and may include common 

exception words, words with a particular phoneme that has been learnt in the phonics 

session or words that are being misspelt regularly. Each phonics group will be set spellings 

according to their needs. Common exception word mats are available for the children to 

use on their tables.  

In KS2 spellings are taught discretely at the beginning of the week with opportunities 

throughout the week to practise these in a variety of different ways. Differentiated 

spellings are sent home once a week to be practised and are tested the following week.  

Each child has a spelling book in which commonly misspelt words are written so that the 

children can refer to these when they are writing.  

Throughout KS1 and KS2, punctuation and grammar are explicitly taught within the 

literacy session. Within text based planning, there are opportunities for the children to 

explore the author’s craft and how punctuation and grammar has been used in the text 

being studied. When a writing opportunity has been identified, the teacher will plan 

sessions which allow children to practise specific grammar and punctuation skills before 

using them in their own writing.   

Modelled Writing  



Modelled writing is when the teacher thinks aloud while writing and models strategies in 

front of the children, communicating the strategies being used. Teachers may model 

writing skills such as spelling, punctuating, rehearsing, proof reading, editing, word 

selection, sentence construction and paragraphing. It is important that children can see 

and hear the thinking process so that they can apply these strategies to their own 

writing.  

Shared Writing  

Shared writing is when the teacher invites contributions from the children and teaches 

writing skills such as rehearsal, proof reading and editing, and production of a final draft. 

Teachers may also demonstrate how to use success criteria and writing tool kits before 

children take part in guided or independent writing. Shared writing can be done with the 

whole class or in groups.  

 

 

Guided Writing  

Guided writing is when the teacher supports a group of children with similar writing 

targets by setting tasks that will address these needs. Tasks may include teaching 

specific skills or editing writing, guided by the teacher to make their writing even better. 

Guided writing is a good opportunity to compose a group text by focussing on the 

composition of sentences before the children write. Guided writing should be used 

flexibly based on the teacher’s assessment of the children’s needs. This may be done by 

planning for a future session or by identifying specific needs within a lesson and working 

with those children at that time.  

Independent Writing 

We want children to enjoy writing and be able to effectively communicate in writing for 

a wide range of audiences. In the EYFS, children are encouraged to write independently 

using their own emergent writing from the time they come into school. Throughout Key 

Stages 1 and 2 children have the opportunity to write independently and at length 

through ‘big’ taught text types, short writing tasks, extended writing tasks and weekend 

news.  Both the ‘big’ taught text type and short writing task should be linked to the text 

being used for text based planning with a clear audience and purpose.  

Short Writing Task (On the boil text types) 

Within text based planning, opportunities should be provided for children to revisit text 

types that have previously been taught through a short writing task. Short writing tasks 



should last 3-4 days with opportunities for children to plan, write and then edit their 

work. Sometimes, it may also be appropriate to publish their writing. Short writing tasks 

need to have a clear audience and purpose and should still be linked to the text being 

used for text based planning. The teacher should also use this time to specifically teach 

any skills that the children need to revisit before writing. The short writing task planning 

grid can be found on the literacy shared drive.  

Editing (reviewing and reworking) 

Like modelled, shared and guided writing, editing needs to be explicitly taught to 

children. When assessing the children’s first drafts of writing, the teacher will be able 

to choose key aspects of writing that need to be developed. The teacher can then model 

editing these aspects in their own examples before the children edit their own writing. 

A suggested framework for teaching editing is: 

1. I do, you watch (watching the ‘expert’ in action, modelling thinking process and 

model using the working wall) 

2. I do, you help me (children make suggestions and help the teach edit their 

modelled work) 

3. You do, we help (Group work) 

4. You do, I watch (Independent) 

When editing, up to three skills can be focused on. Ideas for editing can be found in the 

text-based planning document. In KS2, children use ‘editing stations’ to focus on one 

aspect of editing at a time, such as the use of figurative language in descriptive writing. 

This allows children to independently check that they have included, for example, similes, 

metaphor, or personification.  

Proofreading (checking for accuracy)  

Proofreading will also need to be modelled to the children before they proofread their 

own writing. When proofreading, it is important to focus on one thing at a time. Proof 

reading is an opportunity to look for grammatical errors, spelling errors and punctuation 

errors.  Ideas for proofreading can be found in the text based planning document.  

Early Years Foundation Stage  

See Early Years Curriculum page 

Early Years Curriculum – St John Fisher Catholic Primary School (st-john-fisher.oxon.sch.uk) 

Cross Curricular Links 

https://st-john-fisher.oxon.sch.uk/learning/curriculum-information/early-years-curriculum/


At St John Fisher, we aim to provide purposeful writing opportunities by making links to 

other subjects. Texts (for text based planning) are carefully chosen so that they link to 

the topics being taught and thus provide the children with a holistic literary experience. 

Children have opportunities to write in different curriculum areas whereby they are able 

to practise and develop their writing skills. School trips, Forest School and visitors are 

a fundamental part of our creative curriculum and provide the children with opportunities 

to write for a purpose about real experiences.  

Formative Assessment and Feedback 

Formative assessment is used by teachers and pupils to reflect upon their learning so 

that strengths can be identified and improvements can be made. Formative assessment 

takes place within the lesson by the setting of objectives (written as learning titles in 

the children’s books), success criteria (written or verbal), self and peer assessment.  

Feedback is most powerful ‘in the moment’ and feedback to all students can be given in 

the lesson. This can be in the form of mid-lesson stops whereby the children are 

encouraged to discuss what they like about their writing or someone else’s and review 

their writing against the success criteria for what has been included and what can be 

improved. This type of feedback can be guided by the teacher by looking at one pupil’s 

writing, with opportunities for the children to make co-operative improvements 

afterwards.  

See Marking Policy for further guidance. 

Learning Walls and Resources  

Literacy working walls should be used in each classroom to show children the writing 

process so that they understand why they are practising certain skills before writing. 

These can be changed and added to as children learn more about the text type that they 

are writing. The audience and purpose for writing should be clearly displayed so that the 

children can refer to this. Good examples of the text type being taught, key features, 

vocabulary, examples of the grammar to be embedded, modelled and shared writing and 

editing should be displayed so that children can refer to this when they are writing 

independently. Dictionaries, thesauruses, word mats, sounds mats, and spelling books are 

readily available for the children to use throughout KS1 and KS2 to help them with their 

writing.  

Monitoring  

In Year 2 and Year 6, the Teacher Assessment Frameworks are used to assess children’s 

writing and identify next steps. In years 1, 3, 4 and 5, the newly developed bookmarks 

are used to assess writing at the end of a unit of work and identify next steps. Each year 



group (1,3,4,5) will have chosen 2 children who are emerging, expected, and exceeding to 

assess against the bookmarks.   

Children who are not making the expected progress will be identified by the teacher for 

support via the appropriate intervention, which may include quality first teaching, small 

group work within the lesson or when appropriate small group or 1:1 work in addition to 

the literacy lesson.  

At St John Fisher, writing moderation and book looks take place regularly within staff 

meetings. Appropriate training will be provided for all staff to enhance their continuing 

professional development within writing which meets their individual needs and interests.   

SEND 

At St John Fisher, we use the Oxfordshire Guidance for SEN Support to assess pupils’ 

needs. Section C of the guidance is used to find out which areas of learning are causing 

the pupil difficulty and the more detailed descriptors help to unpick difficulties further. 

For pupils with difficulties around literacy it is important to look at the descriptors for 

Specific Learning Difficulty (SpLD). The SEN guidance also gives ideas for further 

assessment and possible intervention. Please refer to the SEND policy. 

At St John Fisher we recognise that: 

• all teachers are teachers of all pupils, including those with special educational 

needs and literacy difficulties  

• all teachers should notice individual differences in learning style and adjust their 

teaching accordingly  

• good practice for dyslexic pupils is good practice for all 

A truly inclusive school makes all pupils into successful learners. To do this, teachers 

need to know where a pupil is in their learning, and that very small next steps are needed 

for them to make progress. In order for all teachers to know where pupils are in their 

learning, they need access to fine-tuned assessments, and they need to use an effective 

Assessment for Learning (AfL) approach to teaching and learning.  

All Pupils at St John Fisher, regardless of need require opportunities to apply their skills, 

working collaboratively with other children and independently. 

One of the major barriers to achievement for pupils with literacy difficulties is being 

rendered dependent on adults to help them learn. This will always happen if the work 

set is not within the capabilities of the learner. Pupils with SEN like ‘hard work they 

can do’ (Lamb Review 2010). If children are constantly working beyond their current skill 



level, they may well be at risk of ‘learned helplessness’ or of displaying a range of 

diversionary and delaying tactics.  

Ongoing training and updates are provided to all teaching staff to support children in 

their writing.  

Equal Opportunities 

At St John Fisher, positive attitudes towards writing are encouraged, so that all 

children, regardless of race, gender, ability or special needs, including those for whom 

English is a second language, develop an enjoyment and confidence with writing. This 

takes into account that children enter our school with different experiences in writing. 

The aim is to ensure that everyone makes progress and gains positively from lessons 

which are inclusive to all children and their learning needs. When planning, strategies will 

be applied to benefit all children, including those with SEND and EAL. 


